ABSTRACT
INTRODUCTION
Move-based approaches have been intensively used in investigating different conventional English research article (RA) sections (Brett 1994 , Holmes 1997 , Kanoksilapatham 2005 , 2007 , Lim 2006 , Nwogu 1997 , Peacock 2002 , 2011 , Posteguillo 1999 , Swales 1990 , Thompson 1993 , Williams 1999 , Yang & Allison 2003 and have also been extended to compare the rhetorical moves used in English RAs and those of RAs written in other languages (Loi & Evans 2010) . Despite a remarkable number of RA investigations employing the move-based approach, few move-based studies were conducted on doctoral (PhD) dissertations (Bunton 2002 , Dong 1998 , Hyland 2004 , Kwan 2006 , Swales 2004 , Thompson 2001 ) and Master's (MA) theses. Some move-based research has explored the organisation of certain chapters of MA theses, such as Acknowledgements (Zhang 2012) , Introductions (Nguyen & Pramoolsook 2014b , Samraj 2008 , Literature Review chapters (Nguyen & Pramoolsook 2014a) , Method chapters (Nguyen & Pramoolsook 2015) , Introduction and Discussion sections (Dudley-Evans 1986) , Conclusions (Hewings 1993 ) and the overall thesis organisation (Paltridge 2002) . Although these studies have provided us with a general view of the generic structure of MA theses, the majority focus on texts produced in British, American and Australian institutions. What is apparent is the scarcity of studies on texts written by non-English writers, and research work on Vietnamese writers are virtually non-existent. This investigation, therefore, continues to explore the generic move-step their analysis of 20 MA theses. Their results indicate that the first three moves could represent the primary communicative purpose of the Results chapters of MA theses on Applied Linguistics. Chen and Kuo's (2012) Regarding the Discussion sections or chapters, previous studies have revealed variations in the structural organisation. Besides a varied organisation of Discussion sections, Dudley-Evans (1986 found the common three-part structure (Introduction, Evaluation of Results, and Conclusions and Future Work) with different numbers of rhetorical moves. A slightly modified version was identified by Hopkins and Dudley-Evans (1988) in both the Discussion chapters and RA sections of dissertations. Employing this modified framework, Holmes'(1997) analysis of social science RA Discussion sections revealed that although there were fundamental similarities to those in the natural sciences, the Discussion sections of social science RAs displayed the complete absence of some moves. Peacock (2002) analysed the rhetorical moves of 252 RA Discussions in seven disciplines and found the frequent moves of Claims, Findings and References to previous research and no obligatory moves. Fallahi and Erzi's (2003) analysis of RA Discussion sections from seven language teaching journals revealed a different distribution from those in the frameworks of Dudley-Evans (1994) and Swales (1990) . It can, therefore, be concluded that RA Discussions were subject to disciplinary variations. Amirian, Kassaian, and Tavakoli (2008) analysed Applied Linguistic RAs in order to examine the possible differences at the level of move schemata and lexico-grammatical realisations of Discussion sections. Their findings indicated not only the discrepancies in the move frequency and sequences but also cultural writing styles. Persian writers tended to make strong claims when explaining and justifying their findings, and they tried to validate their findings by repetitively referring to past literature. Chen and Kuo (2012) modified Yang and Allison's (2003) framework for the move-step analysis of 10 separate Discussion chapters in Applied Linguistics MA theses. Except for the new name for Move 1, Introducing the Discussions chapter, instead of Background Information, their modified framework is exactly the same as Yang and Allison's (2003) , which consists of seven moves, but with more details for the steps of Moves 1, 2 and 3 (Table 2 ). Their analysis showed that only Reporting major findings was obligatory and the first four moves, which demonstrate the rhetorical functions of summarising, evaluating, and deducing from the reported study of the MA thesis Discussion chapter, occurred more frequently. In general, besides a few studies on texts written by non-English writers and possible challenges for Vietnamese postgraduates, previous research indicates the variations regarding the move structures of the Results and Discussion sections or chapters across disciplines and cultures. The current study thus plans to investigate how Vietnamese TESOL M.A. students construct the generic structures of the Results and Discussion chapters in their theses. The results of this study are likely to contribute to the literature on how non-native writers compose these specific genres in English and provide insights into effective instructional strategies to help ESL/EFL learners compose their thesis Results and Discussion chapters. Furthermore, this study also responds to the need pointed out by Dudley-Evans (1999) and Thompson (1999) for more studies and investigations on the texts generated by students.
METHOD
The data consisted of 24 TESOL MA theses written during the years 2009-2012 by Vietnamese students. These theses were randomly obtained with the writers' consent from the libraries of all three universities providing this MA program (eight from each) in the South of Vietnam. After permissions were obtained from the heads of the English Departments, the researchers contacted thesis writers for permission to use the theses. After receiving the thesis writers' permission, the researchers informed the librarians or the program coordinators and the electronic theses were sent to the researchers.
To create a corpus, each thesis was randomly coded from T1-T24 for ease of reference and to ensure anonymity of the thesis writers. Each Results and Discussion chapter of these theses was then copied and pasted onto a separate file and they were also randomly coded from 1 to 24 (for example, R1-R24 for Results and D1-D24 for Discussion chapters). The resulting corpus for the present study of these Results-Discussion chapters consisted of 201,354 words.
Move identification in this present research was based on the revised frameworks for analyzing the Results and Discussion by Chen and Kuo (2012) (Tables 1 & 2 ) Besides a complete move-step model for analyzing each thesis chapter, their revised framework has a new independent move of Referring to other studies in each chapter, which is absent from all previous move-step studies. However, the existence of 11 combined Results and Discussion chapters in this corpus drove the researchers to collapse the frameworks for analyzing these two chapters into one. The differences between these two frameworks are the order of Commenting on results (Move 3), which precedes Summarising results (Move 4) in the Results framework while this move follows Summarising results in the Discussion and the addition of Move 5 Summarising the study in the latter. In order to analyse the combined Results-Discussion chapters, the researchers decided to keep the order of the first four moves of the Results framework and to combine them with the last four moves of the Discussion framework, making an eight move framework.
The researchers began by 1) identifying the moves and steps, either compulsory or optional, in relation to the overall communicative purpose, and 2) investigating how these moves and steps are ordered. After the moves and steps were identified, their frequency in each chapter of the theses was recorded in order to verify the extent to which a particular move or step is used. The criteria; namely 'obligatory, conventional and optional' suggested by Kanoksilapatham (2005) , were employed for classifying the frequency of the moves and steps found in this TESOL M.A. thesis corpus. It is possible to find new moves and steps; however, they are not considered as new move(s)-step(s) unless they are found with about 50% in the corpus (Nwogu 1997) . Since move analysis involves a certain degree of subjectivity (Crookes 1986) , an inter-rater, who holds a doctoral degree and specialises in corpus-based analysis, analysed the texts in this corpus separately, yielding a high inter-rater reliability rate (97%). Apart from the genre-based analysis on these texts, discourse-based, semi-structured interviews with six thesis writers and three thesis supervisors, who actually wrote and supervised these theses, on the ground of their availability were included to provide clarifications and insightful understanding regarding unconventional aspects of writing this genre in the TESOL discourse community in Vietnam (Biber, Connor & Upton 2007 , Hyland 2000 (Appendix B). The interviews were conducted in Vietnamese language and recorded, but only the information that helped clarify the issues related to the thesis writing process was translated with the aim of shedding more light on how this group of MA students composed these two genres in Vietnam. Table 3 shows the appearance of the Results and Conclusions in 24 MA TESOL theses in terms of their communicative purposes, and the sequence of chapters in this table displays their normal order of occurrences. However, the headings used in these closing chapters varied although they are generic (Bunton 2002) or conventional (Yang & Allison 2003) . Among the 24 theses, 19 had combined chapter headings for the results and discussion of the reported studies (Data analysis and Discussion, Results and Discussion, or Findings and Discussion in 10, 5 and 4 theses, respectively). In the interviews with thesis writers, it was discovered that Results, Findings or Data analysis were alternatively used as headings for the rhetorical purpose of their Results chapters in the TESOL discourse community in Vietnam. Among these 19 chapters with the combined section headings, 11 have mixed sections for presenting the findings and discussions while the results and discussions in eight theses were separately presented. The different presentation of these Results and Discussion chapters could be due to the provided guidelines (Appendix A). Due to their divided status under the combined chapter heading, the Results and Discussion in these eight theses were classified as separate chapters. Three out of the remaining five theses divided results and discussions into two separate chapters, making three six-chapter theses. The discussions in the last two theses were found to be in the same chapter with the conclusions, but they were divided into separate sections; they were recorded as separate ones. In general, as can be seen in Table 3 , all 24 theses in this corpus had conclusions, 11 contained combined ResultsDiscussion chapters and the other 13 theses separated Results from Discussion. The way these closing texts in the TESOL MA theses written by Vietnamese students were divided is similar to that by international writers in Chen and Kuo (2012) in which the Discussion chapters in one third of their theses with the ILrMDC (Introduction-Literature ReviewMethods-Discussion-Conclusions) pattern were found to be embedded in either the Results or Conclusions.
RESULTS AND DISCUSSION OVERALL STRUCTURES OF THE CONCLUDING CHAPTERS

STRUCTURES OF RESULTS CHAPTERS
As seen in Table 4 , the first two moves (Introducing the Results chapter and Reporting results) were obligatory in the current corpus of 13 Results chapters of TESOL MA theses. Moreover, while Move 3 (Commenting on results) and Move 4 (Summarising results) were conventional and optional (69% and 38.5% respectively), there tended to be a complete absence of Move 5 (Evaluating the study) and Move 6 (Deductions from the study). Although these findings are not in line with that of Yang and Allison (2003) which indicated that Moves 2 and 3 of the RA Results sections are obligatory, they support Chen and Kuo's (2012) , in which the first two moves were found to be present in all Results. This similarity could be because of the same target genre, i.e. master's thesis, between these two corpora while RAs are the target genre in Yang and Allison (2003) . Although previous studies (Brett 1994 , Chen & Kuo 2012 , Nwogu 1997 , Posteguillo 1999 , Yang & Allison 2003 claim that the Results chapters do not only report on the research results but comment on them as well, this study identified few instances of commenting on research results (Move 3) as compared with the instances of results reported in Move 2. In fact, while there were 244 main findings reported, only 72 of them were interpreted (Table 4) . Although the infrequent occurrence of Move 3 in these Results chapters by Vietnamese share the commonality with MA students in Basturkmen (2009) , this finding was accounted by the presence of separate Discussion chapters that follow, as revealed in the interview with a thesis writer (T1). The move sequence in these Results chapters follows the order of presentation in Table 4 . In particular, all these 13 separate Results chapters started with the chapter introduction, followed by several cycles of the research findings, making Move 2 (Reporting results) cyclical. These several research-finding cycles were in turn followed by some instances of comments on results (Move 3) and result summaries (Move 4). However, it is interesting to note the newly identified steps that preceded or followed these main move cycles in these chapters. Five of these 13 chapters were found to begin with the previous chapter summary (Example 1), and four ended with the chapter summary and an introduction of the next chapter content (Example 2). As revealed in the interviews with thesis writers and their supervisors, this practice reflected these writers' intention in connecting all chapters in their theses together and is a common way of organising each chapter of their theses, despite the fact that it is not included in the guidelines. Furthermore, this way of organising these Results chapters tended to reflect the influence of a three-part structure of an academic essay (Introduction-Body-Conclusion) that they used to follow at their university study. Due to their low frequency of occurrences in these Results chapters (38% and 31% respectively); however, they are not recorded as new steps. Referring to other studies was found in six Results chapters, accounting for 46% of 13 theses with separately presented Results, and among three steps identified in this additional move by Chen and Kuo (2012) , Providing support or justification was these writers' preferred step (21 instances).
( Two steps in Move 2 (Locating graphics and Reporting major findings) occurred with the highest frequency in all 13 Results chapters (16.92 and 18.77 times per chapter respectively), making these two steps obligatory and the highest cycle. Another two steps (Indicating methods used or statistical procedure applied and Interpreting results) were found to be conventional because they occurred in twelve and nine theses, (92% and 63.6% respectively). Moreover, Reporting major findings was found to follow Locating graphics in
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8 the majority of the cases identified in the corpus. However, this finding does not confirm those of international writers in Chen and Kuo's (2012) in which the cycle of Reporting major findings (Move 2)-Interpreting results (Move 3) accounted for the highest frequency of steps. This cyclical difference tends to reveal that whenever international writers reported the research findings, they provided their interpretation. In contrast, Vietnamese thesis writers were likely to locate the tables or graphs where results are displayed, and then present the results of their study without comments. As shown in Table 5 , Reporting major findings tended to be the central step of all sequence patterns of steps and Locating graphicsReporting major findings was by far the highest frequency of occurrence. Finally, three steps were newly identified in this Results chapter corpus. Seven of these 13 Result chapters contained Section introduction, three with Next section introduction" and 10 with Summary of each section (Table 4 ). These three steps formed a sub-cycle in some Results chapters as shown in Example 3. The step Next section introduction was optional (23%), but Section introduction" and Summary of each section were classified as new steps in these Results chapters (53.8% and 76.9% respectively). 
. Results of the questionnaire to teacher respondents As shown in the earlier framework of analysis, the data provided from the questionnaire to teacher respondents was divided into three small sections for analysis. The results of the first section are presented as below. (section introduction)
Generally speaking, in the process of teaching vocabulary to elementary adult learners at this center, teachers could run into seven major difficulties originated from their learners. The most considerable difficulty was …The second major problem reported in the study was. … The third problematic things ….. Above all,…. (section summary)
In addition to the major difficulties derived from learners found in section A, section B of this questionnaire was also specially designed to find out possible difficulties that teachers might encounter from themselves. The data included in section B was analysed and interpreted as follows. (next section introduction)
Section B -Difficulties arising from teachers. … (R8).
! STRUCTURES OF THE DISCUSSION CHAPTERS
As described in the overall structures of chapters from results to closure in the current corpus, only three (T9, T20 and T21) of the 13 theses had a separate heading (Discussion) while the rest was found under the combined headings of Results-Discussion and DiscussionConclusions. The way these texts were divided in this corpus could account for the complete absence of Move 2 (Reporting results) in these Discussion chapters. Move 3 (Summarising results) and Move 4 (Commenting on results), in contrast, occurred in every text, making them the obligatory moves in these Discussion chapters. However, the absence of result reporting in the Discussion tended to reflect these writers' conscious choice in separating results from discussions although they were presented under the same heading in a majority of theses (61.5%). 
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* The total of moves/steps(total theses) * The italic steps indicate the newly identified ones in the corpus
Moves 5, 6 and 7, on the contrary, were found with a low frequency of occurrence, and their infrequent occurrences indicated that few evaluations and claims were made in the Discussion chapters by these Vietnamese writers. This finding is in line with Peacock's (2002) finding that non-native English writers made far fewer claims than their native counterparts. Unlike optional Moves 5-7, Move 1 (Introducing the Discussion chapter) and Referring to other studies were seen in eight chapters, making them conventional. Whereas the prominent occurrence of the independent move confirms Peacock's (2002) finding which indicates that Referring to previous research seems to be important in Language and Linguistics, the high frequency of Move 1 does not. This difference could be due to the different genre types; namely RAs in his study, which requires concise writing while MA thesis, the target genre of this study, accepts details and information repetition (Basturkmen 2009 ).
Regarding move cycles, Moves 3 and 4 occurred frequently (Table 6) , and their frequent occurrence show the communicative purposes of the Discussion chapters that these Vietnamese thesis writers had in mind, as revealed in Excerpt 3.1 above. Moreover, it was observed that all moves in these Discussion chapters followed the order of the moves in the framework, except the independent move of Referring to other studies because previous studies were employed when the authors commented on the results.
In terms of steps, Making conclusions of results (Move 3) and Interpreting results (Move 4) were obligatory in these Discussion chapters. Accounting for results and Comparing results with literature, were classified as conventional and optional steps, respectively (69% and 53%). The analysis of step sequences showed that Making conclusions of results was always followed by Interpreting results, making the highest average occurrence per chapter (Table 7) . Moreover, this cycle can be understood that all main 
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findings were provided with interpretations by these Vietnamese writers whereas only 80% of Discussion chapters in Chen and Kuo (2012) had this cycle. However, the absence of this two-step cycle in international writers' Discussion could be explained by more various sequences of three step patterns of Move 4, making their Discussion chapters more elaborated. Similar to the findings in the Results chapters, Chapter summary was found in 9 out of 13 Discussion chapters (69%) and two of these had a section heading for this communicative purpose. Because this newly identified step was found in more than 50% of the corpus, it was considered as a new step (Nwogu 1997) . However, this new step should be regarded as a new move according to move definitions by Swales (1981) and Holmes (1997) . In fact, this text at the end of the chapter not only performs a specific communicative function of its own but also contributes to the overall communicative purpose of the genre (Example 4). In relation to Move 1, which aims to open the Discussion chapter, this newly identified move, Chapter summary, was employed to close the chapter by these Vietnamese writers. Besides Chapter summary, Section introduction and Section summary were found in two and five Discussion chapters, respectively. As stated earlier in the interviews with thesis writers and their supervisors, this convention is a common practice in their universities. Table 8 shows the frequency of moves-steps and their sequence in each combined ResultsDiscussion chapter. Based on the new framework for analyzing the combined chapters, the study revealed that the first three moves are compulsory while Moves 4-7 and Referring to other studies are optional and conventional, respectively. However, this finding is different from that of the Results chapters in which the authors tended to simply report on the research results without interpretation. The authors who followed this chapter structure, on the contrary, interpreted the research findings reported with a very high average occurrence (11.1). Moreover, the majority of these authors (72.7%) compared their findings with previous studies in the literature and accounted for the results found with an average of two and three times per chapter, respectively. Although Chen and Kuo (2012) claim that the first three moves could represent the primary communicative purposes of the Results chapters, their presence in all ResultsDiscussion chapters is likely to reflect the communicative purposes of these combined chapters perceived by this group of Vietnamese writers. However, although the actual thesis writers (T6, T11, T17, and T23) stated that they combined these two sections with the purpose of avoiding missing the reported results in the discussion, a thesis supervisor (S2) stated that the combination of Results and Discussion resulted from the fact that these Vietnamese thesis writers did not have sufficient information for discussing their findings. The information in Move 3 (Table 8) seems to confirm what this supervisor claimed as the reported findings were mainly interpreted with few instances of accounting and comparing results with literature.
!
The moves in these combined chapters followed the same order in the framework, i.e. they started with Move 1, followed by several cycles of Moves 2 and 3, and ended with Moves 4, 6 or 7. Move 5 (Summarising the study) was found at the end of one chapter and it provided the summary of all the results found in the study. 9 out of 11 combined ResultsDiscussion chapters (81.8%) contained Referring to other studies, and its most commonly used function is Providing support or justification with an average of six times per chapter.
Different from the findings of the separate Results chapters in which only Locating graphics and Reporting major findings (Move 2) were found to be obligatory, these combined Results-Discussion chapters had four compulsory steps (How the chapter is , and Providing support or justification (independent move)), were recorded as conventional because they were found in nine and seven theses (81.8% and 72.7%, respectively). A higher number of both obligatory and conventional steps identified in these combined chapters, as compared with the Results chapters, indicates that they were more elaborately presented. In terms of step cycling, these Results-Discussion chapters contained more steps of Move 3 in the cycles than the separate Results chapters. In fact, although the cycle of Graphics-Findings (Move 2) also accounted for the highest frequency of occurrences, the cycles with Move 3 steps were prominent (Table 9 ). This combination of these Move 3 steps in the cycles could reflect the writers' conscious choice in following the combined ResultsDiscussion chapter structure. Similar to the findings in the Results chapters, the cycle of section introductionsection summary-next section introduction was found in these Results-Discussion chapters but with a low frequency of occurrences and only section introduction was seen in five chapters (Table 8) . Chapter summary which provides a summary of the whole chapter and an introduction to the content in the next chapter, was found in 10 out of 11 theses with the combined Results-Discussion chapters and half of them have a heading for this section. Similar to the finding in the separate Discussion chapters, Chapter summary in these combined Results-Discussion ones was suggested as a new move.
CONCLUSION
The present study planned to explore the move-step structures of Results and Discussion chapters of 24 Master's theses written by Vietnamese TESOL students. Based on the modified frameworks by Chen and Kuo (2012) and the discourse-based interviews with actual thesis writers and supervisors, the analysis revealed that these writers constructed these texts according to their perceived communicative purposes. In particular, Introducing the Results chapter (Move 1) and Reporting results (Move 2) were obligatory in the Results while Summarising results (Move 3) and Commenting on results (Move 4) occurred in every Discussion chapter. Unlike these separate Results and Discussion chapters, all 11 combined Results-Discussion chapters had the first three moves (Introducing Results-Discussion chapters, Reporting results and Commenting on results), which were the main elements of Result chapters by international writers. These findings revealed not only the rhetorical structures of these TESOL thesis chapters in Vietnam but also these writers' insufficient knowledge about these two genres when they were only provided with the guidelines. These findings, therefore, suggest that these Vietnamese writers should be explicitly taught about how these chapters are constructed in order to familiarise them with these genres. With raised genre awareness, they could become sensitive to the moves and steps and the rhetorical functions, and would be able to effectively establish the significance of their reported studies in these chapters. This study also found the common practice of including chapter or section introduction and conclusion which summarises and/or introduces the next section or chapter content although they are not given in the guidelines. This finding reflects a distinctive way of section or chapter organisation by Vietnamese and a tendency that these writers were influenced by the three-part structure of an academic essay that they used to follow at university. Despite the small scale of the study, to a certain extent, our findings can be generalised to novice Vietnamese TESOL M.A. students, and some implications are obvious from our findings.
